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STATE AND EDUCATION IN ARISTOTLE

Aristotle deals with education in Politics, mainly in book Z and H. The
treatment of education in this classic book of political philosophy is not
accidentall. It is explained by focusing his argument on the purpose and the
preconditions of education as well as his opinion projecting on the mission and
the construction of the constitution?. In Aristotle’s famous definition of city-
state (ol - x;zi-m:,} there is the phrase «while it comes into existence for the
sake of life it exists for the good-life» (Pol. A2, 1252 b 30-1). That is, the
«polis» exists fundamentally for securing of life in view of its material
conditions, but it exceeds this, since its main aim is the manipulation of the
citizens to the «good-life». In Aristotle, good-life (g0 Cryv) can not be achieved
without virtue. For the man, in order to be rising into happiness (ei3auovia),
the subjective view of the good life (¢2 Ziv)?, except of the appropriate external
goods, needs to have indispensably and virtue as well. Moreover, Anstotle
exalts virtue as the main presupposition for happiness and therefore good-life.

Virtue is closely connected with the personality of man®, but its acquisition
presupposes the co-existence of different favourable elements and particularly
of proper education (cf. Pol. Z 12, 1332 a 30-33). Thus, in Aristotle, education
is the essential function of the polis, since its pursuit has been the good-life (eV

1. In Aristotle, the treatment of the subject of education is fuller indeed and more detailed than
the treatment of any other subject connected with the ideal state but yet incomplete. Cf. E. BARKER,
The Political Thought of Plato and Aristotle, New York, Dover, 1959, p. 423 and W.D. Ross,
Aristotle, London, Methuen, 19539, p. 269.

2. The ideal state is only sketched by Aristotle in rough and the account of its constitution 1S a
bare outline of the most general principles (see E. BARKER, ibid., p. 423).

3. For the various opinions about the concept of happiness (ebdaiypovia) as good-life (e Tiv) see,
i.e.. C. TsaTsos, The Social Philosophy of Ancient Greeks, Athens, 1. Kollaros, 1980, pp. 231-233;
J L. ACKRILL, Aristotle on Eudaimonia, Proceedings of the British Academy, 60, 1974, pp. 339-
359: J.M. CooPer, Reason and Human Good in Aristotle, Cambridge, Mass., 1975 and
Contemplation and Happiness: a Reconsideration, Synthese, 22, 1987, pp.187-216; T. IRwWIN,
Aristotle’s First Principles, Oxford, 1988, pp. 608, 616-617. M.C. NUSSBAUM, The Fragilitv of
Goodness, Cambridge, Mass., 1986, p.375; T.D. RocHE, Ergon and Eudaimonia in Nicomachean
Ethics 1: Reconsidering the Intellectuallistic Interpretation, Journal of the History of Philosophy,
26, 1988, pp.175-94; W. KuLLMAN, Man as a Political Animal in Aristotle, A Companion in
Aristotle’s ‘Politics’, ed. by D. Keyt and Fr. D. Miller, Oxford, Blackwell, 1991, pp. 96 ff.

4. Cf. W. ONCKEN, Die Staatslehre des Aristoteles, Darmstadt, Aachen, 1964, part 2, book 3, p.
199: «Die Tugendbildung aber ist das Werk des Menschengeistes und des Menschenwillens»,
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Crv) of the citizens and its decisive presupposition has been the virtue which
can be acquired through education’. The relation between education (madsix)
and state (moltteia), with virtue (ager) as a central theme leads Aristotle to
the claim that concludes Politics 1': «That the virtue of a man and that of a
citizen in the best state must of necessity be the same...» (12, 1288 a 39). The
whole educational system which Aristotle conceives, is based upon his theory
that education is part of politics. Certainly, this does not mean that at first the
state requires of the young to participate in the political life, political conflicts
and so on. It means merely, that Aristotle wishes the young to form such a
character that corresponds to the demands of the state. It is in this sense that the
education of a state must be adapted to the values which the state has chosen to
adopt®.

There was and will always be a direct functional relation between state and
education and, furthermore, between the aim of education and its inhalt. The
harmony between these two levels is indispensable for the integrity and
stability of the state’. Thus, because education is political, it is also moral. The
citizens of the best state, as well as of any proper state, are turned to a moral life
since their moral faculties have been trained towards the creation of a proper
lype of character. Aristotle considers that first the moulding of the character
('r(‘lu-;) must be pursued rather than the development of intellect (yet, see Pol.
H1, 1337 a 38-39: «nor is it clear whether their studies should be regulated
more with regard to intellect or with regard to character»)®. Certainly, for those
who education is not something separated from the teaching and transmission
of knowledge, it is very difficult to perceive a scheme that gives so little time to
the young for serious mental studies, and sets as its main aim, until the twentieth
first year of age, the direction of inclinations and the moulding of character.
Aristotle anticipates an immediate training of intellect preceding the formation

3. CL.W.L. NEWMaN, The Politics of Aristotle, 1.1, New York, Amo Press, 1973, p. 343.

6. Cf.D.J. DEPEW, Politics, Music, and Contemplation in Aristotle's Ideal State, A Companion to
Aristotle’s 'Politics’, p. 347.

1. Cf., for example, a passage with proposals for the reform of the school curriculum, written by
R.W. RicH, The Content of Education, University of London Press Ltd., 1950, cited in A University
Anthology for Overseas Students, London, Longmans, 1955, p.59: «The purpose of society
determines the purpose of the schools; the purpose of the schools decides the content of education.
If society wants just technical efficiency, its educational provision will be mainly technical schools:
if it wants ‘cannon fodder” its schools will become pre-military training establishments; if it wants
divisions in society, it will provide a disintegrated educational system; if it wants unity, it will
provide for common experience in pre-adult life; if it doesn’t know what it wants, its educational
system will reflect the social chaos. In every case the curriculum is determined by the purpose of the
society». Also, cf. A. CHRISTODOULIDI-MAZARAKI, Towards a Re-definition of Education, Proceed-
ing of the First Panhellenic Symposium of the Society for Aristotelian Studies, Young and Politics,
ed. by D.N. Koutras, Athens, Gutenberg, 1998, pp. 158 - 166.

8. Cf. W.L. NEWMAN, op. cit., 1. 1, p. 354.
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of character?.

The difference in evaluating of the aims that every system sets forth, has also
as a result the use of different means for its attainment. Modern pedagogies
aiming to develop the intellect, use the means that affect its development, while
Aristotle, recognizing the priority of the will, focuses mainly on the means that
mould the will, as for example on art, and this is not because he aims at the
culture of an artistic nature (though, regarding music, he allows some room for
something like that), but because through art he hopes to reach the moral
perfection of man'?. The differences which have appeared between Aristotle’s
conception of education and modern conceptions are not so radical. Any true
education aims today, as much as it could in Aristotle’s time at making people
capable of doing their duty into the community to which they belong. Any true
education affects the character and every mental discipline 1s a moral training.
But, while the modern pedagogies pursue this result indirectly, putting the trust,
among others, in the moral effect of games or of steady intellectual work'!,
Aristotle aims at producing the same result with direct methods and conscious
efforts (for example, the use of artistic means to produce a direct effect is
peculiarly greek). For Aristotle, morality is a matter of such vital importance
that it is not allowed to be left to chance, but it must be made purposefully by the
state!2. Yet, the modern conception of education supports the idea that morality
must grow without the coercion of the state but by every man for himself'?.

However, for the foundation of any educational system its relation with
psychology must be also considered important since we have already referred
to Aristotle’s views on the interdependence between education, politics and
ethics, we must next examine their psychological basis. Education is a
development of the soul in which we discern three stages. Aristotle writes: «But
there are admittedly three things by which men are made good and virtuous, and
these three things are nature (Us1¢), habit (€00¢) and reason (Aoyog)» (Pol. H
12, 1332 a 39-40; cf. 13, 1334 b 6-7, 1327 b 37-39, 1332 b 10-11)'4. In the first

9.Cf. ibid, t.1, p. 373.

10. Cf. Pol. H9. 1340 b11-15; Cf. PLaTO, Republic 1", 401 b-d; C.1. DEspoToPOULOS, Plato’s
Critique on Poetry, Annals of Aesthetics, 5, Athens, 1966, p. 199; A. CHRISTODOULIDI-MAZARAKI,
The Art and the Society, in Scientific Yearbook of Panteion Universiry, Athens, 1978, p. 453; C.
Lorp, Education and Culture in the Political Thought of Aristotle, Ithaca, 1982 and D.J. DEPEW,
op.cil.

11. See W.D. Ross, op. cit., p. 269,

12. E. BARKER, op. cit., p. 425.

13. See, i.e., the opinions of 1. ILLICH, De-Schooling Society, London, 1971, p. 50; Cf. P. FREIRE,
Pedagogy of the Oppressed, England, Penguin Books, 1972 and A. CHRISTODOULIDI-MAZARAKI
Towards a Re-definition of Education, op. cit., (section 2: The relation between teacher and pupil:
autocracy or autonomy).

14. This is a view inherited to Aristotle from previous references and specially from Protagoras
(Fr. 8: Mullach, Fr. Philos. 6, 1.2, 137), Socrates (Xen., Mem. 3,9,1) and Plato (Phaedr., 269 b).
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stage, in which natural disposition excels, man is of course beyond the reach of
education. But, yet, in this stage the lawgiver i1s 1n a position to secure the
proper conditions for an ideal disposition; firstly, by postulating a population of
Greeks for the ideal state and secondly by regulating marriage with a view to
the improvement of its offspring'>. This was, for Aristotle, as well as for Plato,
the prestage of education. But the aim of Aristotle in regulating these conditions
is ultimately moral: he argues for a good physique, as the proper habitation of a
good disposition.

However, the stage of habitual temperament (€00¢) is that which is peculiarly
amenable to education: it belongs to the age of desire, which is the age of youth.
Desire is composed of appetite (ogefic), spirit (Bupog) and will (Govingig). It
is the normal state or condition of the irrational half of the soul, as opposed to
reason and intelligence (cf. Pol. Z 13, 1334 b 18-21). Reason and intelligence
(deliberation) should control desire: «because spirit and will, and also appetite,
exist in children even as soon as they are born, but it is the nature of reasoning
and intelligence to arise in them as they grow older» (1334 b 23-25); therefore,
youth, which is all desire, and in which reason and intelligence (deliberation)
are developed, must be trained and controlled by age in which reason is most
nearly pure. Education should attend a development, in which each stage duly
corresponds to the growth of the human being who 1s its subject. The
development of education accordingly begins with the training of the body,
proceeds to the training of appetite which is the irrational part of the soul and
culminates in the training of reason. But, Aristotle says, the «irrational soul» of
youth is not entirely irrational: «appetite and indeed desire in general have a
certain element of reason, in so far as they are disposed to hear and obey its
voice» (EN A 13, 1102 b30-31, cf. Pol. Z. 13, 1333 a 18-20)'%. For, the soul of
youth is pliable, habits may be inculcated, which will never be lost, though they
may develop in later life into methods of rational self-direction. Here it
deserves to be noted that education should discover those influences which will
most deeply imprint a lasting mark on the young soul, which must be drilled in
courage, self-control and each of the other virtues. According to Aristotle, these
virtues are not taught but are first attained through empirical knowledge, until

15. The same view is found in Plato where the education with all the hygiene of childhood (see
Laws B,653a-654a;Z, 790 b - 792 b; 793 d-797 a), pregnancy and procreation of children (see

Laws XT1,775b-e; 783 ¢; 783 a; 785 a; 7, 789 e - 790 a) and this the collection of fiances (see Laws

A, 721 b-d: T, 771 - 772 a; 1A, 925d - 926 b and Politicus, 310 ¢-311 a) remains mawbela mpos
apetiv (cf. Laws IB, 963 a).

16. This conception corresponds to the platonic conception of Buuasg as disposed to take the side
of reason (Republic A. 441 a). See A. CHrisToDOULIDI-MAZARAKI, The «Eros» in Platonic

Philosophy. Plato and Freud, Thesis, Athens, 1983, p.240, n.3; Y. Bres, La psychologie de Platon,
Paris, Vrin, 1973, p. 165, n.39.
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man at last reaches the stage of reason, whereby there is no need neither for the
feelings to be appealed nor for the willing forces of soul, because those original
modes (6peZetc) he tried to subdue and harmonize with the moral modes of
action, there should be done definitely habits (£0r;). Now man will appeal to the
reason and through it will learn to appreciate the conceptions according to
which he has been acting, so that he will gain the stage of rational self-
direction. Thus the development of the human soul which began almost in
embryonic age and continued till middle age, reaches its final limit, when
reason — that element of the highest differentiation of man — has become
conscious of itself and has learned to use its powers. Now, at last, man can have
self-direction and so it may be said that the supreme «end»'’ of education is the
perfect freedom.

Reason is not only practical, but also theoretical. Through education of
reason man learns not only to control his actions, but also to contemplate the
truth. In this way, he arrives at activities which do not only prove useful and
necessary for the preservation of his life, but also satisfy his psychical and
intellectual needs'®.

Thus we see that as the state has gone through its stages of household (otxoc,
obeia)'® and village (x@pon) in order to reach to the final stage of polis, so man
reaches to the final stage of reason through its stages of natural disposition ( gv-
o1¢) and habitual temperament (€0o¢). While the state has grown, man has been
made. But he has also been made along lines which were inevitable, and which
his own nature from the first dictated, by the development of his natural
capacities, and only where the nature is inadequate, art completes it: «for», says
Aristotle, «all art and education aim at filling up nature’s deficiencies» (Pol. Z
2. 1337 a 2-3). There is nothing arbitrary in education. Therefore, Aristotle
expresses the view that education cannot be left to private initiative, as it was
done in most greek states (Pol. 1337 a 6). Aristotle refers «that education must
necessarily be one and the same for all and that the superintendence of this must

17.Cf. Pol., Z. 13, 1334 b 15-18: «and that reason and intelligence are for us the end of our natural
development, so that it is with view to these ends that our engendering and the training of our habits
must be regulated».

18. Cf. Pol. Z 13, 1333 a 25-33; E. BARKER; op. cit., p. 427; also D.J. DEPEW, op. cit., p. 360 and
n. 11,12

19. For the household as the first form of association, see C.1. DEspotorouLos, The family of
Aristotle, Researches, 1, Athens 1977, p. 208; S. MEIKLE, Aristotle and exchange value, A
Companion in Aristotle’s *Politics’, p. 164; W. KULLMANN, Man as a Political Animal in Anistotle,
pp. 95 ff. Also cf. M. DEFOURNY, Aristole Etudes sur la «Politique», Paris, Beauchesne, 1932, p.
381: B. YACK, The problems of a Political Animal. Community, Justice, and Conflict in Aristotelian
Political Thought, Berkeley, University of California Press, 1993, p. 79; P. SCHMITT-PANTEL,
Collective Activity and the Political in the Greek City, in The Greek City: Homer 1o Alexander, ed.
by O. Murray and S. Price, Oxford, Clarendon, 1990, pp. 199-213; Fr. WOLLF, Aristote et la
Politique, Paris, P.U.F., 1991 (Le deuxiéme chapitre du livre L; tr. gr. Athens, 1995, p. 56).
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be public*’, and not on private lines, in the way in which at present...» (Pol.
1337 a 23-26; cf. EN 110, 1180 a 29). The end pursued by the community
which is bound together in the state is one and the same for every member: the
education, which its members need in order to attain that end, must be one and
the same for all and in order that the education may be uniform, it must be
committed to the care of the state. Aristotle in Politics H writes: «It is clear then
that there should be legislation about education and that it should be conducted
on a public system» (1, 1137 a 35-36). If man is a «<member» of the state, the
state to which he belongs must so regulate the training of its member, that he
will fill the place for which he is meant in its «economy»2!. The state cannot
neglect to imbue its citizens with peculiar tone and temper which every state
maintains from its establishment. For example, it is the glory of Sparta to
Aristotle, as well as to Plato, that she should have realised the necessity of a
common training of her citizens for the end which she chose to pursue.

Therefore, the end for an ideal state is the creation of one and sole educational
system. And 1t is attainable in Aristotle’s ideal state since in it there is no
distinction of classes, each of them with its separate mission and so its separate
system of education. There is no class of rulers, distinct from the ruled., needing
to be trained in the virtues of authority, as the ruled in those of obedience. There
is indeed a difference, but it is a difference of ages and not of classes??: and
there are accordingly no separate schemes of education for different classes, but
different stages in a single scheme for different ages. But on the whole
education will be fundamentally one and the same for every citizen: «But since
we say that the goodness of a citizen and ruler are the same as that of the best
man....» (Z 13, 1333 a 11-13), the education which makes a good citizen will be
the same as that which makes a good man?*. And the good man in the same way
as the good citizen will have for its final aim the supremacy of reason: and if it
trains the irrational element of human soul it will train it with the rule of the
rational.

The division of soul in two parts, «of which one is in itself possessed of
reason while the other is not rational in itself but capable of obeying reason»
(1333 a 17-19), it follows the distinction of the reason «possessed» in practical

20. See W. Oncken, op. cit., p. 203.
21. CI. E. BARKER, op.cit., p. 428; N.L. Newman, op.cit., t.1, p. 353. This term is already used by

Aristotle, (Pol. A2,1253b2,3,1256a 5, EN. A1, 1094a9b 3; XT 8, 1141 b 32) although not
exactly with the same meaning.

22.Pol. H 13, 1332 b 36-41: «Nature has given the distinction by making the group that is itself
the same in race partly younger and partly older, of which two sets it is appropriate to the one to be
governed and for the other to govern; and no one chafes or thinks himself better than his rulers

when he is governed on the ground of age, especially as he is going 1o get back what he has thus
contributed to the common stock when he reaches the proper age».

23. E. BARKER, op. cit., p. 429; W.L. Newmann, op.cit., t. |, p. 344,
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reason and in theoretical reason?*, to which correspond proportional forms of
life. Theoretical reason means leisure® spent in high contemplation, in peace,
in the choice of things beautiful and good. But a state requires action for its
survival. It has to anticipate the training of the young for war, and has to choose
what is necessary and expedient (Pol. Z 13, 1333 a 31-33). However, during
the training of its youth, it must not forget that business is for the sake of leisure,
that war is for the sake of peace, that the choice of things necessary and useful 1s
means for the attainment of things noble (Pol. 1333 a 35 ff.). It will train the
irrational part of the soul as obeying to the rational. It will do things which are
not themselves things of reason for the sake of the things which are. It has been
the mistake of Sparta’s training that it has reversed this order. Sparta has taken
things necessary and useful as in themselves beautiful and good: she has used
her leisure as a means of action and peace as a preparation for war: «they
express admiration for the aim of its founder on the ground that he framed the
whole of his legislation with a view to conquest and to war» (1333 b 14-15).
Sparta has trained, for instance, the whole spirit of the Spartan youth to war,
that in war it might be satisfied. And because she has misconceived virtue, she,
who alone of Greek cities has trained her citizens to virtue, has profited nothing
of all her training (Pol. 1334 a 40-b 4).

There is therefore only one education which the state educational system can
offer with the purpose to create the good citizen, and is exactly the same
education as that which creates the good man. That is not only the cme,but the
best and consequently the only able to guide man to virtue, and as to happiness
(el8arpovia €0 Lrv), the supreme aim (téAo¢) of man and state.

A. CHRISTODOULIDI = MAZARAKI
(Athens)

24. W.L. NEWMAN, op. cit., L. II1, p. xlv, says that: «The direct education of the reason... will be
directed to the development both of the practical and the contemplative reason, and will make the
development of the latter its supreme end». This speculation tends to support the view that

contemplation is a «dominant end» in Aristotle’s ideal state. But he also says that Politics T 1-3
«represents the political and the contemplative lives as akin, both being rich in kalai praxeis», in
contrast to EN 1, which privileges contemplation (LI, p. 303; see Newman's interpretation of the
argument of Pol. Z 1-3, 1.1, pp. 298-305). «<Dominant end» readings of the role at contemplation in
Pol. Z - H have invited criticism by F. SoLmsen, Leisure and Play in Aristotle’s Ideal State,
Rheinishes Museum, 107, 1964, pp.25-27, who points out that it is not clear all the citizens are
presumed capable of contemplative knowledge (Z 14, 1333 a 28-30). See D.J. Derew, Politics,
Music and Contemplation, pp.350 ff.

25. Cf. P. DemonT Le loisir dans la Polirigue d’Aristote, Aristote Politique: Etudes sur la
Politique d’ Aristote, par P. Aubenque et A. Tordesillas, Paris, P.U.F., 1993, pp. 216 ff.
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MNOAITEIA KAI ITAIAEIA ZTON APIZTOTEAH

‘O "AQLOTOTEANG EYEL TPaypaTevdel yua v Tawela ®vplwg 010 Z xal 010
H Piprio tv Holtixdv. "H EvraEn Tiig mpaypateiag yud v mawela oto
¥haowrod avto fiprio molmxiic guloocogiag Otv elvar Tuyaia. "EEnyeita
o ™ yvoun o £xer O "TAQLOTOTEANS YU TNV ATOOTOAN ®ai Tig mpoimobE-
OELS TS MOLOELOS, AAAQ ®al AITO TN YVOUN TTOU EYEL YO TNV ATOOTOAN KAl 1)
oVOTAON THS TTOALTELQC.

ZTOV TEPIPNUO OPLOUO TOV YLl THY TTOAN — ROATOG PE TN PEAON «YLVOPEVT)
peév 10U iy Evexev oboa Ot toD D Ciiv» dnhdvetar 611 i wOAn Umdoyer Pa-
O yud ™V EEao@ailon ThHe Cwfic Ao v amoyn x®oi T@vV DAM@V Opwv
™G, QAL OEV EEQVIAELTOL 07 QUTO WOVO, EYEL OVOLOOTIXO OROTO T YELOAYW-
YNON TV TOAMTOV ®al TPOS TO «&D Cive. “Opwg 10 €D Civ, %ot TOv "ApL-
oToTéAn, dEv elvan duvatov va EmtevyBel xwois v dpet. ‘O dvBpwmog dn-
hadn yia va pwbel oty eDdaLpovia o elval DITOKELLEVLXT) (toym TOD &
Civ, yoevdletan, 110 o 1@ mpdogopa EEwTepxa ayaba, va Exel xai v
aQeTn. Maiwota O "AQLOTOTEANS EEQLREL TNV APETN W THY RVPLY TEOTTODE-
on Tig evdapoviag, xai dpa tod «ev Cive. "H dmoxmon dpwg g dpetiig
amo tov avBpwro mpoimobéteL ™ ouvdpoun dLaPOPWV EVVOTHMY OTOLYEL-
wv. “Etol, yu 10V "AQLOTOTEAN, | Tawdeia WTOTEAEL OVOLAOTIXY AELTOVYIA
g moAtelag, agod EmdlwEN e elvar 10 «eU Chiv» TV ToMTdV ®ai faot-
#N TV poimoBeon elvar i GEeTh, OV Péco YL THY ArtOXTNON g elvan
TTLOELQ.

A. XPIZETOAOYAIAH — MAZAPAKH



